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Abstract. In the realm of English as a Foreign Language (EFL) writing, the scarcity of ideas
often hampers original conceptual development. Teacher-led class discussions (TLCD) are
widely acknowledged as an effective method for fostering learners’ creativity. The teacher
assumes the role of a facilitator, initiating and guiding discussions while maintaining a
positive atmosphere among participants. The students' speaking proficiency, ensuing
discourse, and the resulting emergence of critical thinking in writing are interconnected
aspects. This experimental study aims to evaluate the effectiveness of employing such
discussions as a precursor to writing tasks. Specifically, it seeks to address two main
inquiries: 1) The influence of TLCD, utilizing a structured questioning approach, on
enhancing learners’ creativity in an EFL writing class, and 2) the varying levels of
responsiveness among high, average, and low proficiency students concerning their writing
outcomes in response to the questioning strategy utilized in teacher-led discussions. A cohort
of 56 level 3 General Foundation Programme students at Middle East College was divided
into control and experimental groups to investigate these questions. The experimental group
engaged in weekly writing tasks following topic-based questions designed to facilitate
conceptual learning. A mixed method approach was employed, encompassing surveys,
interviews, and pre-and post-test written assessments exclusively to evaluate the strategy’s
effectiveness holistically. The findings reveal that high proficiency students derive significant
benefits from integrating oral discussions and subsequent writing tasks, displaying notable
improvements in their writing skills. In contrast, while the writing abilities of average and low
proficiency students showed discernible enhancement, their progress was not statistically
superior to the control group. These results highlight the potential of TLCD in stimulating
creativity and enhancing EFL writing capabilities, particularly among proficient learners.
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1. INTRODUCTION

Language acquisition and development in English as a Foreign Language (EFL)
contexts are intricate processes that demand a multifaceted approach to effective teaching.
Proficiency in writing is not solely reliant on linguistic competence but also on fostering
creativity and originality in conceptualization (Silva, 1993). EFL students often encounter
the challenge of generating original and innovative content, primarily due to a lack of ideas,
which hinders their writing efforts (Etermadzadeh et al., 2012). Acknowledging the crucial
role of teacher-led discussions in nurturing learners’ creativity (Richards & Lockhart,
1996), this research explores the intersection of teaching methods, critical thinking, and
language advancement. The teacher’s responsibility is akin to that of a referee, orchestrating
and guiding discussions while cultivating a positive atmosphere for participation.
Proficiency in speaking, ensuing dialogues, and subsequent growth in critical thinking are
closely intertwined. Teacher-led discussions have been recognized as a successful approach
in igniting students’ creativity and encouraging them to explore diverse viewpoints and
ideas. Building upon this notion, the present research examines the potential benefits of
introducing TLCD as an initial phase for English as a Foreign Language (EFL) writing
assignments, employing a strategic questioning method or Socrative seminar model.

While writing skills are often taught separately, integrating speaking techniques into
EFL classrooms can provide a dynamic approach to enhancing students' writing
capabilities. By acknowledging the interdependence of speaking and writing, educators
can establish a comprehensive learning environment that promotes language development
and empowers students to become more skilled and confident communicators (Nation &
Macalister, 2020). Speaking and writing are intricately linked aspects of language
acquisition. Both entail formulating ideas, structuring thoughts, and conveying messages
effectively. Incorporating speaking exercises into ESL classrooms offers students a
platform to articulate their ideas verbally before translating them into written form. This
process aids learners in organizing their thoughts logically and facilitates the expansion
of their vocabulary (Thornbury, 2005; Macalister& Nation, 2020).

Engaging students in roundtable discussions on a given topic encourages active
participation and oral expression. These discussions expose learners to diverse
perspectives and enable them to brainstorm ideas collectively. Subsequently, students can
channel their insights into structured writing assignments, refining their ability to
organize and convey complex ideas in written form (Nunan, 2003; Thornbury, 2012).
Further, organizing debates and persuasive speech activities prompts students to defend
their viewpoints persuasively. These exercises require students to articulate arguments
clearly and logically, fostering critical thinking. Transferring these skills to writing helps
students craft persuasive essays with well-structured arguments and coherent reasoning
(Richards & Farrell, 2005; Macalister& Nation, 2020).

2. BACKGROUND OF THE STUDY

Achieving a reasonable level of oral communication proficiency is imperative for the
majority of learners to sustain discussions effectively. Discussions serve as a technique to
lay a firm foundation for students' development of thinking abilities (Brookfield &
Preskill, 2016). Consequently, speaking competence takes center stage in this scenario.
Nevertheless, Omani EFL learners have perennially grappled with this skill, especially as
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they approach graduation, owing to several reasons. Numerous studies (Brookfield &
Preskill, 2016; Mercer & Littleton, 2007) have proposed employing diverse speaking
approaches guided by the teacher before engaging in writing tasks on the same topic.
This method nurtures critical thinking, creativity, and imagination.

Writing, akin to speaking, is widely acknowledged as the most challenging skill to both
master and teach among EFL students and English language educators (Ferris, 2003; Hyland
& Hyland, 2006). It holds a pivotal position among integrated language skills. Despite these
recognized challenges, Arab EFL learners face a deeper issue beyond mere grammatical or
structural deficiencies. The main issue arises from a lack of ideas when it comes to crafting
academic essays. Regrettably, the written works of many students not only exhibit an
absence of ideas but also lack originality and coherent reasoning, fundamental elements for
crafting well-formed pieces. Hosni (2014) reported some reasons for this problem,
highlighting that teachers often prioritize teaching grammatical rules and vocabulary over
fostering speaking and practical writing skills. Also, Al-Brashdi (2002), Rababa (2005) and
Al-Issa (2006), as cited by Naqvi et al. (2023), noted that in Gulf countries, such as Oman, a
significant portion of school graduates and students in GFP programs face a deficiency in
both English language proficiency and study skills. Moreover, Naqgvi et al. (2023) also
highlighted that the English textbooks presently employed within Omani classrooms fall
short in fostering students' abilities for critical thinking.

While the well-known brainstorming technique aids learners to some extent in
generating ideas before writing compositions, the concepts generated often comprise
isolated words or fragments of incomprehensible sentences, indicating a student’s unclear
understanding of a topic and their lack of critical thinking or originality of thought.

Regrettably, there has not been sufficient research on the efficacy of TLCD in
developing critical thinking and enhancing writing abilities among Arab EFL learners.
Moreover, there is a scarcity of literature correlating such activities specifically to Arab
EFL students. Therefore, this study aims to evaluate the viability and effectiveness of
teacher-led discussions employing a targeted or structured questioning approach in Omani
EFL learners' writing classes at the advanced tertiary level. The objective is to assess the
improvement in critical thinking and its ongoing impact on their writing abilities.

3. LITERATURE REVIEW

The aim of this literature review is to explore the critical role of class discussions in
enhancing critical thinking (CT) skills among EFL students, elucidating how these
discussions contribute to the refinement of language proficiency, fluency in expression,
and logical excellence in both verbal and written communication. Despite the
acknowledged importance of CT, particularly in EFL contexts, there exists a notable gap
in the literature regarding the explicit connection between class discussions, CT
development, and their enduring positive influence on productive skills like speaking and
writing. Drawing from a range of scholarly perspectives, this review investigates the
impact of various pedagogical approaches, such as Socratic questioning strategies,
communicative language education strategies, and the interrelation between speaking and
writing abilities, in fostering CT and enhancing language production skills. Additionally,
this review aims to underscore the significance of addressing deficiencies in speaking
skills among Omani EFL learners, which significantly affect their academic writing
capabilities and social interactions within the classroom.
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According to Etemadzadeh et al. (2012), incorporating Socratic questioning strategies
in the classroom is crucial for creating engaged and independent learners. Moreover,
Stojkovi¢ and Zerkin (2023) assert that employing the Socratic method in an ESP setting
triggers the activation of students' content and linguistic knowledge, stimulates them to
devise fresh solutions in both domains, and engages their cognitive capabilities.
Alkhoudary (2015) proposed that engaging students with questions in a classroom setting
enhances the clarity of learners' thoughts. Furthermore, Richards and Rodger (2001),
argue that the communicative language education strategy, which stresses meaningful
interaction among learners as a technique to acquire the target language in a more natural
way, is based on the integration of several language abilities. In complete agreement with
Richards and Rodger, According to Elbow (2012), although speaking and writing differ
in several aspects, speech can significantly aid writing in various ways.

Etermadzadeh et al. (2012) also noted that lack of ideas is regarded as one reason why
learners are reluctant to engage in productive skills like writing. Students’ low
participation is mostly because of a blank mind rather than poor linguistic skills. They
emphasize that employing questioning techniques or the Socratic Model assists students
in enhancing their critical thinking skills. This, in turn, encourages them to become more
active language producers, particularly in writing, as exceptional thinking is recognized
as a precursor to proficient writing.

Speaking is the main source of language acquisition. However, according to Omani
school instructors, speaking is not evaluated in examinations, thus they do not see the need
to concentrate on it. Al-Hosni (2014) cites the instance of young EFL Omani learners at the
school level to admit that speaking is less stressed by both teachers and pupils since it is not
assessed. This is in line with Al Lawati’s (2002) research results, which show that students
pay close attention to writing, reading, and listening tasks that are exam items. He further
reports that teachers and students agree that speaking tasks in textbooks receive the least
attention because speaking is completely disregarded in exams.

Richards and Rodger (2001) contend that the communicative language teaching
approach hinges on integrating diverse language skills, emphasizing meaningful learner
interaction to facilitate a more natural acquisition of the target language. Echoing the
sentiments of Richards and Rodger, Elbow (2012) asserts that despite the differences
between writing and speech, speech can aid writing in various ways. According to
Alkhoudary (2015), as writing is an intellectual skill, teaching thinking abilities may be
connected to teaching writing rather than being taught separately. In the current era,
writing is increasingly recognized as a communicative social activity that blends teacher-
centered and student-centered approaches in teaching academic writing. This perspective
on writing extends beyond linguistic and cognitive aspects to encompass a social
dimension (Santose, 2010). Numerous researchers highlight the significance of social
interaction in L2 (second language) writing classrooms, acknowledging it as a factor that
can enhance students’ writing quality (Weissberg, 2006).

Throughout this review, the literature underscores the critical need to address
deficiencies in speaking skills among Omani EFL learners. The oversight of speaking
skills in educational assessments, as highlighted by Omani school instructors and
research findings, has resulted in a diminished emphasis on speaking within the
classroom environment. This neglect of speaking skills, despite its foundational role in
language acquisition and its synergy with academic writing, has been highlighted as a
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significant concern, affecting students’ social interactions and hindering their
development in other language domains.

In addition, the synthesis of studies underscores the importance of integrating CT
skills into EFL curricula, especially within writing-related lessons. Addressing learners’
“plank mind syndrome” through questioning techniques that stimulate critical thinking
has been identified as a means to enhance students' active participation and proficiency in
productive skills, such as writing. Moreover, the connection between thinking abilities
and writing skills advocates for a more interconnected approach to teaching these aspects
rather than treating them in isolation.

4, RESEARCH QUESTIONS

The following research questions guided the study:

1. How successfully do teacher-led class discussions foster critical thinking?

2. How important are language proficiency, lexical knowledge, and speaking skills for
class discussion?

3. Does the structured questioning method improve writing skills?

5. METHODOLOGY

This experimental study consisted of 56 Omani General Foundation Programme
(GFP) Level 3 students at Middle East College, Oman, evenly split between males and
females chosen randomly. Each participant shared the same linguistic and cultural
background. All students were native speakers of Arabic and studied English as a
compulsory subject but not as their medium of instruction during school years. The 56
students, categorized into three skill levels—high, average, and low—were subsequently
divided into two identical sets: the CG (Control Group) and EG (Experimental Group),
ensuring an equal distribution of boys and girls within each group. They were taken from
Level 3 which is the final level of GFP at MEC.

The experimental and controlled groups underwent both pre and post-tests (see Table
1 and Table 2) to assess their writing proficiency. Following the post-test, the
experimental group (comprising 28 students) additionally took part in an online survey
(refer to Table 3) conducted using google forms. Furthermore, semi-structured interviews
with 12 students, representing varying levels of proficiency (good, average, and weak)
from the experimental group were conducted to gather their perspectives on TLCD.

To assess and compare the performance of the two groups, pre-tests were conducted in
week 3 and post-tests in week 14 in the fall semester of Academic Year 2021-2022. The
study was confined to a 14-week session due to limitations and focused on a specified
syllabus covering compare & contrast, argumentative, and opinion essays to align with the
objectives of the curriculum. In the pre-test, both groups were tasked with an argumentative
essay to gauge their writing skills. In the post-test, an argumentative essay was included to
assess and compare their progress. Rubrics recommended by the module coordinator were
utilized for essay grading, with slight modifications made for research purposes. The rubric,
allocating a total of 100 marks, was divided into: structure (20 marks), grammar (20 marks),
spelling (10 marks), critical thinking (15 marks), cohesion and coherence (10 marks),
subject matter (15 marks), and lexical range (10 marks).
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The in-depth analysis primarily focused on critical thinking, cohesion and coherence,
content, and lexical range components. The mean and standard deviation of the overall
100 marks were also considered in the comprehensive analysis to maintain alignment
with the research objectives.

However, during the experiment, alongside the methods used for both groups, the EG
students received instructions through a unique approach called the Structured
Questioning Approach (SQA) or Socratic Seminar Model (Christopher Phillips, 2011).
This strategy was implemented before the students were assigned their weekly essay
writing tasks, aiming to stimulate topic-based discussions in class and enhance critical
thinking skills. The purpose of employing teacher-led discussions using the Socratic
Seminar model questions was carefully planned to align with the core writing topics.
These questions were thoughtfully organized to encourage discussions and explore
potential solutions among the students. The intention was to foster a deeper understanding of
the topics and stimulate critical thinking by prompting active engagement and exploration of
various perspectives during the discussions.

Meanwhile, the CG also had weekly essay writing tasks but did not undergo the SQA
method. Both groups received detailed feedback on their weekly writing assignments. After
13 weeks, a post-test of similar difficulty and structure to the pre-test was administered to
compare the progress of the two groups. The objective was to analyze and identify any
differences in their performance. Although the mean scores of the groups were compared, the
actual assessment focused on specific criteria: “critical thinking”, “content”, “cohesion and
coherence”, and “lexical range”.

6. RESULTS (EXPERIMENTAL STUDY)

Mean and Standard Deviation (SD) were employed to analyze the data derived from
both the pre-test and post-test of CG and EG. The mean scores for CG and EG on the pre-
test were 48.98 and 49.184, respectively. It was more than 0.05 level alpha when there
was a difference of 0.557 between the two means. As a result, there was no discernible
statistical difference between the two means. Prior to the treatment phase, both groups
exhibited a similar level of proficiency in English language (Table 1). The groups'
respective mean scores on the post-test were 52.112 and 56.806 respectively. Results
from CG's pre- and post-testing revealed a moderate difference between the two means.
The experimental group, however, had superior outcomes in the post-test, and their mean
score increased from 49.184 to 56.806. (Table 1). The overall and segmental analysis of
the two groups in the post-test, taking into account “critical thinking”, “content”,
“cohesion and coherence”, and “lexical range”, presents a clear picture of the findings.
The detailed analysis of the pre-test and the post-test does not, however, include the
achievement of the groups in “structure”, “grammar”, and “spellings”, as they were not
supposed to be analyzed in the study (Table 2).
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Table 1 Overall achievement of both the groups in pre-test and Post-test
Pre-test and Post-test by CG and EG
Segment Group n Mean SD
Pre-Test CG 28 48.98 8.789
EG 28 49.184 10.788
Post -Test CG 28 52.112 10.678
EG 28 56.806 13.403
Table 2 Detailed achievement of both the groups in pre-test and post-test
Pre-test by two groups (CG and EG) Post-test by two groups (CG and EG)
in details in details
Segment Group | n | Mean SD  |Segment Group | N | Mean SD
Critical CG | 28| 7.492| 1.4855|Critical CG 28| 7.567| 1.4256
thinking EG |28 | 6.935 1.8992[thinking EG 28| 7.789| 2.9118
Content CG | 28| 7.407| 1.9308|Content CG 28| 8.235| 1.7277
EG |28 | 7.677] 20142 EG 28| 8.795] 2.3987
Cohesion CG | 28| 4.666| 1.1554|Cohesion CG 28| 4.897| 1.1433
EG |28 | 5.018] 0.984 EG 28| 5.832] 1.6256
Lexical CG | 28| 4.925| 0.9025|Lexical CG 28| 5.357| 1.4346
range EG |28 | 4.962] 0.9788|Range EG 28| 5.987| 1.7136

6.1. Result (Interview And Survey Study)

As the interview served as a continuation of the survey, the data collected from both
the interview and the survey intertwined thematically. Consequently, the survey analysis
was followed by the interview analysis. The emerging themes from the research topics
addressed in this study encompassed:

= Students’ perceptions regarding the feasibility and effectiveness of TLCD to

enhance critical thinking in writing

= Identification of the primary reasons why learners with low and average proficiency

feel disadvantaged during question-and-answer sessions, based on student perceptions
The most prominent viewpoint among high-rated individuals regarding TLCD was
articulated as follows:
“We believe that TLCD is beneficial for individuals skilled in verbal communication, yet
less helpful for students learning at lower or medium proficiency levels. How can this
approach support students in writing if they struggle to articulate their thoughts clearly,
comprehend, or benefit from others’ ideas?”

When questioned about the usefulness of TLCD, all four low proficiency students
(LPS) agreed that TLCD could have been advantageous if they had the opportunity to
participate actively. They referred to their limited vocabulary and grammar skills, which
significantly affected their ability to express opinions effectively. They also indicated
shortcomings in both these areas.

The survey received responses from 28 EG students. The following results provide an
in-depth exploration of the primary factors contributing to a notable proportion of
students encountering challenges during TLCD. It is evident from items Nos. 1 and 2 that
many students cited their lack of speaking competence and a limited lexical range as key
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challenges during TLCD. Additionally, some students who identified grammar as an
issue also believed that all three factors listed in item 1 (including grammar) were at play.
Moreover, item 2 in Table 3 demonstrates a significant correlation between limited
lexical and speaking skills as the main causes.

Table 3 Students’ perceptions of the main factors of the disadvantage experienced by
low-proficiency and average proficiency learners during TLCD

No.| Items A b C d

1 | face the following problem/problems during TLCD.
a) | cannot speak well

b) My grammar is weak 20% | 20% | 30% | 30%
c) | do not have the vocabulary to speak
d) All the three reasons

2 I think TLCD

a) Helps me because | have more ideas
b) Helps me to some extent

d) Does not help me as | cannot speak well 20% | 35% | 20% | 25%

e) Does not help me as my vocabulary is weak

When asked about encountering challenges during TLCD in the interview, all four
high proficiency students (HPS) unanimously expressed that they did not face significant
difficulties except for occasional fluency issues arising from their limited vocabulary
range. One HPS participant remarked, “In class discussions, my major hurdle is
occasionally lacking the necessary vocabulary to express my ideas clearly and fluently. 1
wonder how learners with lower or average proficiency would cope with this situation.
Many students, despite the conversation being in English and on challenging topics, tend
to initially think in Arabic before searching for the right English words. Even when they
find the correct words, they struggle to use them effectively.” One of them mentioned,
“We believe our primary issue is the lack of speaking practice.”

Sharing their perspectives, all average proficiency level students (APS) highlighted
their lack of confidence and occasional demotivation, primarily stemming from their
challenges in grammar, limited vocabulary, and inadequate speaking skills. They
perceived TLCD as requiring a strong command of language and lexical range, which
they felt they lacked. They conveyed their incapacity to participate in TLCD fully and
naturally because of their limited speaking abilities, emphasizing that depending on
thinking in Arabic impeded their involvement in discussions.

7. DISCUSSION

The pre-test results for both the control group (CG) and experimental group (EG)
suggest an equivalent level of English proficiency. However, the comprehensive analysis
of the post-test results indicates variations in their performance. Our research questions,
derived from teaching experience and prior studies on EFL Arab learners, guided the
focus on four key components: logical touch, cohesion and coherence, lexical range, and
forms for evaluating improvements in thinking skills among EG.
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Although the post-test results for high and average proficiency EG learners
demonstrated improvement, the majority of low proficiency struggled due to inadequate
oral communication skills, limited lexical range, and insufficient abilities to sustain
discussions. Various researchers have highlighted several contributing factors to the poor
writing skills among Arab learners. Sivaraman, Al Balushi, and Rao (2014), Ahmed
(2018), attributes these deficiencies to limited exposure to authentic English language
contexts, a lack of writing practice, and inadequate instructional strategies that fail to
address their specific linguistic needs. Al-Lawati (1995), cited by Alhosni (2014),
emphasized that Omani EFL students encounter speaking difficulties predominantly
within the linguistic domain, including vocabulary, grammar, pronunciation, and
discourse, as they have not attained proficiency in fundamental language skills.
Referencing observations by Al-Mahrougi (2014) on Sultan Qaboos University students,
it is highlighted that students might struggle to persuade others if they lack adequate
language proficiency or subject matter knowledge. In our research, high proficiency
students actively participated in discussions but were discouraged by the inability of low
and average proficiency students to engage meaningfully, resorting to communication
techniques like code-switching, message abandonment, and topic avoidance. Al Alawi
(2016) observed that low proficiency learners tend to utilize avoidance tactics more
frequently due to their lack of linguistic competence.

Our findings align with seasoned EFL researchers, indicating a sizable portion of
Arab EFL learners lack oral and linguistic proficiency. Consequently, our research raises
questions about claims that improvement in critical thinking abilities translates to
enhanced writing skills for EFL Arab tertiary level learners:

= How can these students engage in critical discourse when they struggle to

articulate basic facts in both written and spoken forms?

= What insights do their writings offer when based on oral competence, lexical

variety, and active participation, qualities believed to be weak among EFL Arab
learners?

Essays from our EG low proficiency students, built on prior discussions, showed
limited improvement in ideas, except for high proficiency students and to a lesser extent,
average proficiency students, who significantly outperformed CG average proficiency
students in the post-test. Notably, improvements were observed in the areas we focused
on, whereas essay structure, grammar, and spelling did not show significant changes
among CG high proficiency students.

However, the remaining EG students' writings lacked effective structure, coherence,
lexical range, and critical thinking compared to highly proficient and average ability students.

8. CONCLUSION

In conclusion, our study underscores the benefits of TLCD in enhancing the writing skills
of high proficiency and average proficiency students within an EFL framework. However, it
reveals challenges faced by low proficiency students, primarily stemming from inadequate
oral communication skills, limited lexical range, and difficulties sustaining active participation
in discussions. Previous research, notably studies on Arab EFL learners, has consistently
highlighted the struggles in coherent expression due to insufficient language skills for
effective communication. Our findings echo these observations, particularly noting the impact
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of linguistic deficiencies on critical discourse and writing abilities. While high and average
proficiency students exhibited improvements in their writing linked to discussion engagement,
low proficiency students faced obstacles hindering significant progress. The low proficiency
group struggled to articulate ideas coherently, lacked lexical variety, and displayed limited
critical thinking in their writings, raising questions about the direct translation of enhanced
critical thinking abilities into improved writing skills for EFL Arab learners. Moving forward,
addressing the foundational language skills and fostering inclusive discussion techniques
tailored to diverse proficiency levels could be pivotal in maximizing the benefits of TLCD for
all EFL students.

9. LIMITATIONS

The study’s limited sample size of 56 level 3 EFL Omani learners might not fully
represent the broader population. Focusing exclusively on one specific group limits the
generalizability of findings to other proficiency levels or contexts, potentially impacting
the applicability of the results. Another limitation is that the study primarily concentrates
on short-term effects, engaging participants in weekly tasks post-discussions. This short
duration might not capture the sustained or long-term improvements in writing skills
resulting from these discussions, thus limiting a comprehensive understanding of their
lasting impact. Moreover, maintaining strict differentiation between the control and
experimental groups, beyond the discussed intervention, could be challenging. Factors
like teaching styles, classroom dynamics, or additional resources might inadvertently
influence results, impacting the study's integrity and the accuracy of findings.

10. RECOMMENDATIONS

The authors would like to make the following recommendations for the effective use

of TLCD to enhance students’ productive language skills:

1. Real-life Language Exposure: Encourage real-world language interactions for Arab
EFL students inside and outside the classroom to improve oral communication and
expand vocabulary essential for discussions and writing tasks.

2. Teacher Training and Support: Provide comprehensive training for EFL instructors
to lead effective discussions that stimulate critical thinking and encourage original
idea generation. Support teachers in fostering inclusive discussions accommodating
students with varying language abilities.

3. Blend Oral and Writing Tasks: Merge oral exercises with writing assignments by
using TLCD as a starting point for idea generation before structured writing tasks.

4. Guide students in translating spoken ideas into coherent written compositions,
reinforcing the connection between spoken and written language.

Implementing these recommendations within TLCD will aid in developing students'
communication skills, expanding vocabulary, fostering critical thinking, and bridging the
gap between spoken and written expression in the EFL classroom.
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