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Abstract. Set against the backdrop of the intensive internationalization of higher education, this
paper outlines some of the challenges that academics face today. The paper also describes
the rationale behind and the process of familiarizing scholars with the genre specificity of
academic presentations. Finally, it focuses on a recently published handbook of academic
communication that will empower its users with the skills and language for effective
interaction in an academic setting.
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All great speakers were bad speakers at first.

Ralph Waldo Emerson

1. INTRODUCTION

There is a growing interest among academics nowadays for participating in international
programmes or teaching via the medium of another language either at home or at a partner
university abroad. This interest is accompanied by an ever growing need for competencies
not just in one’s own specialization but also in the complex area of communication. Much
to non-linguists’ surprise, sometimes, proficiency in a foreign language, in general, is not
enough for success, especially when we refer to lecturing, presenting or public speaking at
large in a foreign language.

Building on the genre-based approach (Swales, 2004) and analysis of the intricacies of
human communication (Adler, et. al., 2006) this article illustrates some tools for analysis
and improvement of presentation performance in an academic setting. It attempts to
describe a new approach to the acquisition and usage of academic language and
conventions free from unduly anxiety and apprehension. The main focus of the paper is on
the functionality of a self-study book in three languages designed for lecturers in a broad
range of disciplines.

2. FRAMING THE STUDY: THE NEED TO IMPROVE PRESENTATION PERFORMANCE
IN A FOREIGN LANGUAGE IN A BULGARIAN EAP SETTING

Opening access to numerous international students can be perceived as threatening
and cause a great deal of anxiety. Although this is originally a Renaissance idea and
Bulgarian universities have long been aligned to this trend, some academics are still


mailto:boryana.kostova@abv.bg
mailto:shamonina@gmail.com

264 BORYANA KOSTOVA, GALINA SHAMONINA

apprehensive of the idea to provide instruction both in their mother tongue and in English
or another foreign language. Lecturing and presenting in a foreign language does require
some extra effort. For some public speaking as such in a foreign language can be a nerve-
wracking experience. For others the major ordeal comes from the clash between the
desire for perfection and the doubt which linguistic and rhetorical devices would be
suitable to convey meaning to a diverse audience or create greater impact.

Except for these psychological factors there is a more practical rationale. Many
university lecturers in Bulgaria come from a generation which lacked the privilege to be
immersed in the Western academic culture but they are experienced in the Eastern
academic conventions. This makes them well aware of the fact that academic cultures
vary tremendously in terms of rules and conventions and they might not feel at ease when
being outside their native one. Also, university lecturers are conscious of their disadvantaged
position as native speakers of a small language. As more and more of them wish to
publish their findings in international journals, it becomes obvious that there is a great
inequality in academic performance in relation to discursive norms of languages different
from English (Flowerdew, 2013: 301).

This situation underpins the need to improve academics’ language and techniques for
giving oral presentations in a foreign language and to strengthen their presence on the
international academic field. Even if their individual priorities or levels of internationally
relevant experience for academic and professional communication may differ, there is a
necessity to find a tool to deepen their understanding of international requirements and
discourse practices, as well as to refine complex sets of skills.

3. GENRE ANALYSIS AND UNDERSTANDING COMMUNICATION IN A FOREIGN LANGUAGE

One of the ways to intervene into the above mentioned problematic situation is to
introduce explicitly the theoretical framework of the genre of oral presentations. Why is
genre important to the context of our study? Genre is referred to as ‘a class of
communicative events with some shared communicative purposes (Swales, 1990: 58)’.
All texts are products of communicative events aimed at specific audiences and intended
to achieve particular purposes. Analyzing genres enables learners to gain insights into the
ways in which academic communities share knowledge and research. Genre-based
approach encourages learners to remember with ease some fixed patterns and formulae
for their writing and speaking. If these are considered as prototypes, they can allow for
individual variation depending on the context.

One way to approach the oral presentation is to consider it as one of the main academic
genres, which differs from other academic genres, such as the research article, course
assignment, or lecture. These genres are reproductive and are characterized by frequent
referring to other and/or original texts. In contrast, the oral presentation is usually, though
not always, persuasive communication aimed at building interest and positive attitudes.
What is expected from the presenter is to express personal opinions and this aspect makes
an oral presentation very similar to a conversation. Therefore non-verbal communication
like presenter’s posture, eye contact, voice projection, is an important feature which brings
to meaning. In terms of linguistic devices there is extensive use of contractions, personal
pronouns in the first person singular as well as short sentences with simple structure, which
is unusual for the other academic genres.
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Despite the spontaneity and the conversational aspect, the oral presentation should
have a basic speech structure consisting of an ‘introduction with an attention-getter and
preview, body, consisting of three to five main points, and a conclusion, made up of a
review and final remarks’ (Adler, et. al., 2006: 354). Although this structure may sound
redundant to speakers of Slavonic languages (including Bulgarian), the research on
listening and on the structures and strategies of human memory (Adler, et. al., 2006: 116-
126) demonstrates that ‘receivers forget much of what they hear. The clear, repetitive
nature of the basic speech structure reduces the potential for memory loss, because
audiences have a tendency to listen more carefully during the beginning and ending of a
speech.” (Adler, et. al., 2006: 374)

Research into the principles and practice of organizing information has shown that a
presenter should follow a few principles and be able to organize the presentation’s points
into a logical order, build an effective outline, use transitions between ideas and discourse
markers between the parts of the presentation, make use of the rule of parallel writing.
Presenter’s ability to choose appropriate visual aids and refer to them, building a specific
cohesion between the text and the visual aid, is another requirement for a successful
presentation.

4. ILLUSTRATION OF AN EFFECTIVE TOOL

In order to create a context to analyze the genre moves in academic presentations, to
gain insight into presentations as a type of communication and ultimately to help scholars
develop ‘a useful range of linguistic and rhetorical proficiencies within their disciplinary
cultures’ (Swales, 2004: 56) we designed one important measure. This took the form of a
handbook, which includes linguistic and rhetorical frameworks needed for successful
performance in an academic setting. The title of the handbook is Key to Success: the
Language of Academic Communication (Illamonuna, Kocrosa, 2013). Its purpose is to
provide not only textual support for scholars such as recurrent phrases, but also models,
patterns, formulae to manage academic communication. These are already familiar to
scholars. However, what scholars need is to be more aware of the international standards
and comply with them in their own texts. Interestingly, the handbook is devised in three
languages, Bulgarian, English and Russian, and is intended for lecturers in a broad range
of disciplines from humanities to engineering. The focus is on these three particular
languages as they represent the most frequent linguistic setting for the scholars in Bulgaria.
They are seen as a way for scholars to become part of the global discourse community.

Chapter Five of the handbook is dedicated to academic presentations. It closely
follows the development and stages of an oral presentation. It includes wordlists which
incorporate frequent collocations and are grouped according to functional categories.
Some authors refer to this measure as ‘formula teaching worth’ (Simpson-Vlach & Ellis,
2010). Although this is an empirically based measure, it is particularly well suited to
pedagogic use. Here are some examples of how this tool works.
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Chapter Five opens with the phrases used in the general introduction of a presentation;

Table 1 General introduction

Brirapcku English Pycckuit

Jlo6po yrpo. Paspemere na ~ Good morning. Let me Jl66poe yrpo. [To3sombTE
ce TpenCcTaBsl. introduce myself ... MPEACTABUTHCAL.

Az cpM / Hue cme I/ We represent ... A npencrasurens / Mbt
OpEICTaBUTENHN Ha ... OPEICTaBATENH ...
Paspemere mu kpatko aa ce  Let me briefly introduce [To3B6BTE MHE KOPOTKO
npexacTaBs. A3 CbM ..., a ToBa myself. I’'m ... and this is my npencraButb ce6s. 1 ..., a
€ MOST KoJIera ... colleague ... 3TO MOU KOJUICra ...

The next stage is expressing gratitude for the invitation to speak:

Table 2 Gratitude for invitation

Bwirapcku English Pycckwuii

3a MeH € royisiMa YecT Ja It’s a great honour to be able /[y MeHst 60JbIIAs YeCTh

rOBOPsI IPEJT Bac JIHEC. to speak here today ... BBICTYNATH MEPE]] BAMU
CeroHs.

PanBam ce, ye mmam I’m glad to have the chance to Sl pan, uTo y MeHs ecTh

BB3MOXKHOCTTa Jja roBopst  Speak here. BO3MOXHOCTB BBICTYIIHTb

npex Bac. népe BAMU.

Stage three is the actual opening of the oral presentation. It is extremely important
although it occupies a very small part of the presentation. However, listeners form their
impression of the speaker at this early stage. Therefore alternative openings could be very
appropriate.

Table 3 Opening

Bwirapcku English Pycckuii

B cnenpamure gecet For the next ten minutes or B cnéayromiue qéCATh MUHYT
MUHYTH OMX UCKal J1a so0, I’d like to give you some st XOTEJ ObI U3JI0KHATH
n3Noka mpuuuHUTe 3a ... of the reasons why ... MIPUYUHEI ...

B npesenranusta cu e ce In my talk, I’'m going to focus B npesenrauunu s
crpa Ha ... on... OCTaHOBIIIOCH HA ...

Mosita 1ien auec e ga ... My purpose / objective today Most nens ceroaus ...
isto ...
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Table 4 Alternative ways to open an oral presentation

Brirapcku English Pycckuit

Ipeau na 3amo4na Before | start my [Mpéx e 4eM HAYaTh CBOIO
npe3eHTalusaTa, cu oux  presentation today, I’d like mpesenranmro, st XoTé1 661
MCKal jia BU 3a7aM exuH 10 ask you all a question.  3axaTe Bam omiH BompocC.
BbIpoc. Mo, Bauraere  Put your hand up, please, if Tloxanyiicra, mogaumire pyxy,

pBKa, aKO OTTOBOPET € your answer is “yes”. €CITH Balll OTBET «Ia».

J9; ¢:

Ipenu na 3anouna Before I start my [péx e ueM HAYATh CBOIO
Mpe3eHTAIUATa CH, OHX presentation today, I’d like mpe3eHTaNMIO, ST XOTEN OBI
HCKAJI J]a MPOBE/Ia €IUH to carry out a small MPOBECTH HEOOBIIIOM

MabK ekcriepuMent. buxte experiment. Can you stand skcmepumént. MoskeTe u BbI
JIA CTaHAJIH, aKo ... 7 up, please, if ...? BCTATh, €CIIU ...

Ho6po yrpo! Ipenun na Good morning, everyone.  J166poe ytpo! TIpéxe uem

3aII0YHEM, IMaM €1Ha Before we get started, | HA4aTh, y MEHS €CTh 3a/1a4a JUis
3aja4a 3a Bac. buxte mu  have a task for you. Can  Bac. BynubTe m00€3HbI BCTATh,
CTaHaJH, aKo ... you stand up, please, if ... ? éciu ...

Obviously the opening has several functions: to capture the audience’s attention, to
set the mood and tone of the speech, to demonstrate the importance of the topic. It will
almost always give the listeners an idea of the upcoming main points. The overview of
the presentation includes the main themes and subthemes of a presentation connected
with linking words. It must be delivered with deliberate pauses at the right places in order
to create maximum impact and get the audience’s attention. The overview can be
introduced in the following way:

Table 5 Overview

Brirapcku English Pycckuii

e 3amo4na c 0630op Ha  I’ll begin with an overview of I HauHy ¢ 0630pa HAMKMX
MOCJICIHUTE HU MPOeKTH, our latest projects, then I’ll MOCETHUX POEKTOB,
cJe]] TOBa 1€ B JaM brief you on ... and I’ll finish  mordm s npuBeny naHHbIE O
JaHHu 3a ... u e 3abpina Off with an outlook on the ... M 3aKOHYY [UTAHAMU Ha
¢ ObJienuTe MIIaHOBE. future plans. Oynyuee.

Paznennn cem I’ve divided my presentation | would like to begin / start
NIPE3eHTalMATa Ha TPU into three main parts. with ... and then ... and
OCHOBHHM 4acTu. bux lastly ... A pazgeniu cBoO
HCKaJI 13 3a104Ha C ..., MPE3CHTAIMIO HA TPH

CIIC]] TOBA ... M HAKPAS ... OCHOBHBIE YACTH.

Ie pasrnenam cieguute  I’ll be covering the following  f1 paccMOTpiO Tpu OCHOBHEIE
TpH 00JIaCTH. three main areas. cépsl.
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The introductory part also includes three short stages which are not central to the
main topic of the presentation but focus on important procedural issues, requests to the
audience and distribution of handouts.

Table 6 Procedure

Bearapcku English Pycckuit
e roBops okomo 20 I’m going to speak for about 51 6yy rOBOPATH MUHYT
MUHYTH. twenty minutes. / For the next  gBaauars

twenty minutes or so, I’ll be
talking about ...

[lle cna3Bam periamenta — | promise not to run over the byny cobnronats
15 munytu! allocated fifteen minutes! PErJIAMEHT — MATHAALATD
MUHYT.

Table 7 Request

Bbwirapcku English Pycckwuii

Mosxere 1a Me Please feel free to interrupt me Moskete MeHS IPEpBATH B
MPEKBCBATE MO BCSIKO at any time if you have a 1060€e BpéMsI, €CITH Y Bac
BpeMe, ako uMate Bbrpoc question or if you need €CTh BONPOC WK TpEOyeTCs
Wi ce Hanara nosicuenue. clarification. MOSICHEHHE.

Moske i 1a Bu momouist qa Could you, please, ask your ~ MOHO MOMpoCHTE Bac
3ajafieTe BpOpocUTe cu  questions later? 3aJ1aTh BOMPOCHI TMOTO3KE.
MO-KbCHO?

Moske nu Hsko# fa usracu Could someone switch off the  Mosxker i kT0-HUOY B

ceerimante? braromapst.  lights? Thank you. BEIKJIFOUUTH cBeT? Criacr0o.

Bwxna nu ce 1o6pe B Can you see at the back? Xoporo ju BATHO B

JTBHOTO Ha 3ayata? riyOuHeé 3ama?

Mos, KaxkeTe MU, aKo Please let me know if I’'m [Moxanyiicta, CKaXnTe MHE,

TOBOpsI mpekaneHo 6b6p30.  speaking too fast. €CJIM st TOBOPIO Yepecuyp
OBICTPO.

Mouns BU 3a MaJIKoO If you’ll just bear with me for a IIpowy Bac nposiBITh

ThpIEHHUE, 10KaTo pazaaM minute, I’ll pass round some  HEMHOro TepHéHUsl, OKA s

JOIBIHUTETHUTE handouts instead. paszaM Bam

MaTrepuaiu. JOTIOTHATEIbHEIE

MaTepHAIIBL.
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Table 8 Handouts

Brirapcku English Pycckui

[le pazgam konus Ha I’ll pass round copies of my I pa3mam sK3eMILISpbI

CIalIoBeTE, 3a 1a CH slides so you can make notes  ciaiimoB, 4TOGBI BEI MOTIIA

BoJMTE OEJIEKKH IO Bpeme as you go through the BECTH 3aMETKH / COCTABIIATH

HAa MPe3eHTAIHATA. presentation. KOHCIIEKT B XOJ1€e
MPEe3eHTAIHH.

Hsama Hyxa na cu Bogure You don’t need to take notes as He H&70 coCTaBIATS

OeNexKH, Thi KaTo 111e we’ll be handing our KOHCHEKT, TaK KaK MBI
paszazaem Gporrypa ¢ presentation booklet. JaIiM BaM OpOUIOpY ¢
MPE3CHTAIHATA. MpE3CHTAIHCH.

The main body of a presentation covers the lead-in stage and the transitions from one
point to another making use of discourse and sequential markers to connect ideas. They
are important because they let the audience know that something new is coming or there
will be a change of direction. There is a frequent use of the suggestion form of the verb
which helps to build more of a connection between the speaker and the audience; it
suggests to the audience that they are part of the presentation, not just passive recipients.

Table 9 Lead-in

Bbwirapcku English Pycckuii
Bpeme e na 3amounem ¢ Let’s get started. / Tabletext
NpEe3CHTALHATA. .

p H Let’s start with my Tabletext

presentation.

Ja 3amounem ¢ Right, to begin with, let’s look Hauném ¢ paccmoTpéHus ...
pasriaexgaHeTo Ha ... at ...
Karo 3a Hauano na So, for starters then, let’s look Jlns Hauana paccMOTPHM ...
pasraename ... at ...

Table 10 Transition

Bwirapcku English Pycckuii

bux uckan na npemuHa Now, I"d like to move on to the 5I xotén 651 mepeiiTit k

KbM clle/iBalaTa 9acT Ha  hext part of my presentation,  cinéayromeit yactu

Mpe3eHTaIMsTa, KOATO € ... whichis ... MPE3EeHTALMH, KOTOpast
npeCTaBIsieT co00H ...

ToBa HU OTBEXJa KbM This leads us to my next point: Dto npuBOANT HAC K
clieqiBalaTa Touka: ... CIIEMYIOIEMY BOIPOCY: ...

Crnen kato pasrienaxme  Now that we have looked at ... I1dcie paccMOTpéHus ...,
..., 1a C€ CIIPEM Ha ... , let’s look at ... OCTaHOBUMCS HA ...
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The main body of a presentation reveals clearly the multimodal nature of the genre of
academic presentations. There is a complex interplay between text and visuals. These
graphic devices are used to illustrate or support ideas as research on human cognition has
shown that the more sensory routes we use to process data, the more likely we are to
recall that data later on. However, visuals should be introduced with care and in such a
way as to help focus the audience’s attention not distract it from the main information

Table 11 Referring to visual aids

Bwirapcku English Pycckuii

I'padukara sicuo
MOKa3Ba ...

This graph clearly shows ...  I'paduxka sicno

MMOKA3BIBAET ...
Kaxkro BmkmaTe, kosonata AS you can see, the column on

OTJISIBO / OTASCHO the left / right shows ...
MOKa3Ba ...

Kak Baaute, cTOI0MK cliéBa
/ cipaBa MOKA3BIBAET ...

Ora Tabanna qaéT HaMm
MPE/ICTABICHHUE O ...

This table provides an
overview of ...

Tas3u Tabiauua HU gaBa
TIpeJCcTaBa 3a ...

The final stage of a presentation is the conclusion which is an especially important
part. The reason is that the audience members have a tendency to listen carefully to this
final part and consider what is said as important. Because of this, the conclusion has three
essential functions: to review the thesis (by repeating or paraphrasing it), to review the
main points and to provide a memorable final remark or summary of the presentation.

Table 12 Conclusion

boarapcku

English

Pycckuit

TTo3Bosere Mu 1a 06001
TOBa, KOETO pasrienax ...

Beue cMme xbM Kpast Ha
npeseHranusara. Heka ga
00001IUM TpUTE OCHOBHHU
TOYKH: ...

Let me summarise what I’ve
looked at ...

So, we are now at the end of
our presentation. Let’s recap
on the three main points: ...

ITo3BONIBTE MHE 0000OIIUTH
TO, Ha Y€M 51 OCTAHOBHJICS

HTak, MbI TOAXOIUM K
KOHILY TIPE3CHTALINY.

JaBaiite 06001mMM TpH
OCHOBHBIC BOIIPOCA: ...

B 3akarouénue, s1 XOTEN OB,
94TOOBI BBI MOIyMAIIH HAJI
CIIEYIOIIIM / CIIEMYIOIIEH
HAnéen.

B zaximouenune 6ux uckan To conclude, 1’d like to leave
Jla IOMUCIIUTE BBPXY you with the following thought
cienHoTo / cinennara uaes. / idea.
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The closing remarks are the very last stage of a presentation. They signal to the

audience that the presentation is going to stop. The presenter may thank the audience for
their attention, ask them if they liked the talk and invite questions.

Table 13 Closing remarks

Brirapcku English Pycckuit

HapsBawm ce, ge cTe I hope you’ve enjoyed my 51 Hanéroch, BaMm

Xapecasii rmpe3eHTanuara presentation today. If anyone  monpaBuiach npe3eHTAIHS.
MHU. AKO HAKOH UMa has any questions, I’ll do my  Ecnu y Bac ecTb BonpOchL, s
BBIIPOCH, I1ie ce Toctapast  best to answer them. MOCTapArOCh OTBETUTS.

JIa IM OTTOBOPSI.

bnaromaps 3a Thank you for your attention. / Cnac#6o 3a BHUMAaHHe.
BHHMAaHHUETO.

Thanks very much for your
attention. /

Thank you for listening.

Another important stage of a presentation is dealing with questions and answers. It
is a common practice for presenters to invite questions in the final part of the
presentation. However, there are different reasons why questions are asked, e.g., because
we didn’t understand; because something the speaker said made us think of a related
point; because we want to have a more detailed explanation, etc. These refer to three
question types. Although not absolutely necessary to do so, people do not start asking the
question by directly referencing something that the speaker actually said. The question is
often prefaced with an explicit question marker. When answering questions the presenter
should preface each question with acknowledgement to suit each question type.

Table 14 Questions

Bwirapcku English Pycckuii

B mpeseHranusra cu In your presentation, you said B npesenrarun Ber
crioMeHaxTte, 4e Teopusta that the ... theory can’t YHOMSIHYJIH, 9TO TEOPHS ...
3a ... HEe MOXe J1a account for ... He MOXET OOBSICHUTS ... .
00sCHY ...

BbuxTte nmu ce cipenii mo-  Can you go into more detail ~ Ocranosirtecs,

MOJPOOHO Ha TO3H about that? noxxanyicra, noagpooHee Ha
MOMEHT? STOM.

He mu crana sicHo kakBo | wasn’t sure what you meant  J{J1s MeHsI OCTANOCH

uMaTe npeABua, koraro  when you said that ... Can you HesicHbIM, 4T0 Bbl nMénu

Kazaxre, ue ... buxte mu  go over / run through that part BBHIY, KOTIA TOBOPHITH, YTO

TTOBTOPHIIM Ta3u 9acT? again? ... He morm1 661 Bor
MOBTOPHTH ATY YacTh?
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Table 15 Dealing with answers

Brirapcku English Pycckui

Braromapst 3a BIpoca. Thank you very much for your Cmac#i6o 3a Bompoc.
question.

Tosa e 1o6bp / muTEpeced This is a good / an interesting / 3o xopommit / HTEPECHBIH
/ TipekpaceH / criopes / an excellent / a controversial /  / mpexpacHsiii / ciOpHBIii /

TPY/EH BBIPOC. a difficult question. TPYIHBII BOMPOC.
Hckam 1a paszmenst I would like to answer your £ xouy pa3nenith Bain
BbIpoca Bu Ha 7iBe yactu. (uestions in parts. BOMPOC HA YACTH.

The above mentioned illustrations clearly show that Chapter Five of Key to Success:
the Language of Academic Communication makes readers aware of the main stages of an
oral presentation, provides key phrases and formulae, introduces specific linguistic
devices to create more impact. By following these stages or ‘genre moves’, using the
phrases and paying attention to variety in language usage academics would be able to
produce their own effective presentations.

The remaining six chapters of the handbook are organized along the same lines. They
cover such topics as first contact by formal letters, e-mails and telephone conversations,
the scientific conference and discussion session, and scholarly writing viewing them as a
set of genre moves. The handbook also includes a glossary of culture specific academic
terminology and a set of appendices. It can be considered as a practical guide in the field
of EAP and a tool to promote the policy of inclusion in the international scientific
exchange of research and ideas.

5. CONCLUSION

This paper has looked at what challenges academics face today and how findings of
the research into academic language and human communication can be applied to
pedagogic intervention. This intervention has taken the form of a handbook which can
unlock the potential of academics for successful professional communication. Such a
publication and approach is new for the Bulgarian academic setting and will be beneficial
for graduate students and lecturers alike. It will serve the needs of those scholars and
researchers who participate in international events and are sensitive about success with
spoken academic genres in a foreign language. It will also assist scholars in building
confidence when giving lectures or presentations in a foreign language. Furthermore, it
will help scholars gain ‘a better understanding of the multiliteracies requirements of our
academic and professional lives’ (Paltridge, 2013: 358), be more aware of international
standards and comply with those standards in their own texts. All these are prerequisites
for unlocking the individual potential and becoming a better communicator and speaker.
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